JOB-SHADOWING
-SDILEN| ZKUSENOSTI

2018 — 2020

Co-funded by the
Erasmus+ Programme
of the European Union

Zakladni skola a Materska skola Klic s.r.o.
Ceska Lipa, Czech Republic




Predstaveni projektu

Job-shadowing - sdileni zkusenosti

Zakladni Skola a Materska Skola Kli¢ s.r.o. se rozhodla realizovat tento projekt, aby se o dalsi krok pfibliZila svym budoucim cildm,
jak v planu evropského rozvoje, tak na poli metodickém.

Cely projekt sledoval dva stézejni cile: rozsifeni kompetenci pfi vyuzivani dalSich inovativnich metod ve vyuce a ziskani SirSich
zkuSenosti pfi sdileni odbornych pedagogickych dovednosti v evropském méfitku.

Misto pUvodnich deviti pedagogd jsme realizovali 13 mobilit deseti riznych pedagogu, ktefi se zucastnili stinovani na deviti
roznych $kolach ve Finsku, Madarsku, Reckuy, Litvé, Spanélsku, Anglii a na Kypru, které byly zaméFené na rizné inovativni metody
ve vyuce. Ucitelé, ktefi se mobilit zucastnili, se stali ,mentory" danych metod a aktivné se podileji na zaclenéni danych metod do
vyuky dle moZnosti nasi Skoly.

Pro efektivnéjsi spolupraci jsme ve skole zavedli “mini tymy”, které spolupracuji pfi metodice zavadéni inovativnich metod a
aktivit a sdileji své zkusenosti. Minitymy v soucasné dobé spolupracuji na zavadéni digitalnich technologii a programovani do
vyuky, projektové a tematické vyuce, metodé CLIL a inovativnich postupech v matematice. U¢astnici mobilit navic ziskali
sebevédomi své dovednosti a zkuSenosti prezentovat svym kolegdm.

Diky tomu, Ze se stinovéani zU¢astnil také management koly reprezentovany Feditelkou ZS Kli¢, bylo podpofeno prostfedi
povzbuzujici pozitivni zménu v organizaci prace nejen jednotlivych uciteld, ale také v organizaci skoly jako celku.

Byl vypracovan plan implementace novych metod do vyuky, ktery Skola pini. Jako naprosto zasadni bylo vytvoreni planu
zaclenéni digitalnich dovednosti 21. stoleti a programovani do vzdélavaciho systému Skoly, ktery podstatné podpuruje digitalni
gramotnost 24k i uciteld na nasi skole. Realizace tohoto planu je otazkou pfistich nékolika let.

Projekt také zasadné prispél ke zlepseni jazykovych dovednosti Ucastnikd, rozsifil jejich znalosti o jinych kulturach a vzdélavacich
systémech a dopomohl navazat nova pratelstvi pro budouci spolupraci.

Skola tak obohatila vyuku o dalsi efektivnéjsi vyuZivani vzdélavacich metod, ziskava odborniky, ktefi jsou vzdy nadpomocni
ostatnim kolegdm, a ziskava moznost aktivné se podilet na mezinarodni spolupraci pfi prohlubovani svych poznatkd a dovednosti
v této oblasti.

| kdyzZ jde o vzdélavani pedagogi a vedeni skoly, ti, kdo z tohoto projektu budou mit hlavni a nejvétsi uzitek, jsou nasi Zaci.

Job-shadowing - sharing experiences

Z3kladni Skola a Matefska skola Klic s.r.o. has decided to implement this project in order to move one step closer to its future
goals, both in the European development plan and in the methodological field.

The whole project pursued two main goals: to expand competencies in the use of other innovative methods in teaching and to
gain wider experience in sharing professional pedagogical skills on a European scale.

We carried out 13 mobilities of ten different teachers who participated in job-shadowing at nine different schools in Finland,
Hungary, Greece, Lithuania, Spain, England and Cyprus, which focused on various innovative teaching methods. Teachers who
participated in the mobility became "mentors" of the given methods and actively participate in the incorporation of the given
methods into teaching according to the possibilities of our school.

For more effective cooperation, we have introduced "mini teams" in the school, which cooperate in the methodology of
introducing innovative methods and activities and share their experiences. Minit teams are currently collaborating on the
introduction of digital technologies and programming into teaching, project and thematic teaching, the CLIL method and
innovative methods in Mathematics. In addition, mobility participants gained the confidence to present their skills and
experience to their colleagues.

Thanks to the fact that the school management represented by the principal of the Kli¢ primary school also took part in the
shading, an environment encouraging a positive change in the organization of work not only of individual teachers but also in the
organization of the school as a whole was supported.

A plan for the implementation of new methods into the teaching that the school implements has been developed. It was
absolutely essential to create a plan for the integration of 21st century digital skills and programming into the school's education
system, which significantly supports the digital literacy of pupils and teachers at our school. The implementation of this planis a
matter of the next few years.

The project also made a major contribution to improving the participants' language skills, broadening their knowledge of other
cultures and education systems, and helping to establish new friendships for future cooperation.

The school has thus enriched teaching with further more effective use of educational methods, acquires experts who are always
helpful to other colleagues, and gains the opportunity to actively participate in international cooperation in deepening their
knowledge and skills in this area.

Even when it comes to teacher education and school management, those who will benefit most from this project are our
students.



Finland - Jarvikylan koulu, Nivala

FINLAND - UCITELKOU VE FINSKU

Mam za sebou Uzasnou 14ti denni staz ve Finsku. Cil byl jasny ... nahlédnout
pod poklicku skvélému finskému Skolstvi a nacerpat novou inspiraci a
priklad dobré praxe, abych nasi skolu mohla dal rozvijet. Moje pdsobeni ve
skole bylo zamérené nejen na stinovani vedeni skol a uciteld, ale i na to, ze
si vyzkousim, jak se ve Finsku udi. Vyucovala jsem ve vSech tfidach 1. stupné
hned nékolikrdt. Moje témata byla CR, Evropa, EU. Pouzivala jsem
metody, které vyuzivam i u nas a déti na né reagovaly velmi podobné.
Velky rozdil od nadich klicackych déti nevidim. Nase déti jsou stejné zvidavé,
neboji se zeptat, domluvi se anglicky (jsou prosté stejné Uzasné a v
anglictiné jesté lepsi). Velky rozdil vidim v délce prestavek, které jsou tu 15
minut a déti je travi venku. Ucitelé netrdvi prestavky s détmi, ale spolecné v
kabineté. Déti za nimi chodi minimalné, jsou hodné samostatné. Za celou
dobu jsem nevidéla ve Skole ani jednoho rodice, ze by néco resil nebo potieboval. Neni to tu zvykem... Ucitel tak ma také 1sti
minutovou prestavku, takze se stihne v klidu pfipravit a naladit se na dalsi hodinu. Panuje tu (stejné jako u nas) velmi pratelska
atmosféra a ucitelé jsou si velmi blizci. Myslim si, Ze je to velmi dilezité.

Traveling

llove
traveling so
uch

FINLAND - BEING A TEACHER IN FINLAND

| have had an amazing 14-day job-shadowing in Finland. The goal
was clear ... to look under the hood of great Finnish education and
gain new inspiration and an example of good practice so that we
can further develop our school. My work at the school was focused
not only on shadowing school leaders and teachers, but also on
trying out how they learn in Finland. I taught in all 1st grade classes
several times. My topics were the Czech Republic, Europe, the EU.
| used methods that | use in our country and the children reacted
to them very similarly.

| don't see much difference from our key children. Our children are
just as inquisitive, they are not afraid to ask, they speak English
(they are just as wonderful and even better in English). | see a big
difference in the length of the breaks, which are there for 15
minutes and the children spend them outside. Teachers do not
spend breaks with children, but together in the cabinet. Children
go to them minimally, they are very independent. All the time |
didn't see asingle parent at school solving or needing anything. It's
not a habit here ... The teacher also has a 15-minute break, so he
manages to prepare in peace and tune in for the next lesson. There is (as in our country) a very friendly atmosphere and the
teachers are very close. | think it's very important.

Lucie Dolejsi — Principal



Lithuania - Centro pradine mokykla, Siauliai

Dulezita je spoluprace vsech pedagogl v daném rocniku.

Méli jsme Stésti, mohli jsme v rdmci vyroci nezavislosti zazit oslavy pfimo ve Skole. Po celou
dobu naseho pobytu se nam vénoval skvély zastupce feditele pan Saulius. Predstavil nam
- vzdélavaci program skoly a metody, které pouzivaji pfi vzdélavani na prvnim stupni.
Vétsina tfid nenasleduje striktni pfedpis vyucovacich hodin béhem dne, ale vytvafi si tzv.
«Integrované hodiny" podle tématu, potfeb a moznosti zaky a planu uitele. Ve skole neni zadné
zvonéni. Vse zavisi na rozhodnuti uditele.
Kvalita vzdélavani se fidi zasadami ISSA (International Step by Step Association), které
upfednostiuji sedm standard: interakce, rodina a komunita, inkluze, rozmanitost a hodnoty
demokracie, posudek a planovani, vzdélavaci postupy, ucebni/podnécujici prostredi, profesni
rozvoj.
Pan Saulius je i spoluautorem ucebnic pro cely prvni stupen. Ucebnice jsou koncipované tak, ze
obsahuji vzdy u¢ivo na mésic ze viech klicovych predmétd. Je tedy velmi dileZita spoluprace a
koordinace vsech uciteld v daném rocniku. Déti mohou do Skoly nosit tak jednu ucebnici, kde
maji ucivo na vsechny predméty. Velmi kvalitné se tak mdze rozvijet projektova vyuka.
Velky diraz je kladen na sebehodnoceni 2akd. Zaci si jiz od druhé tfidy vedou své vlastni skolni deni¢ky, kam si zapisuji své cile a
udi se hodnotit svou praci. Hledaji priciny neuspéchu a spolecné s ucitelem popripadé i rodicem stanovi cestu ke zlepseni.
Rodice se hodné zapojuji do chodu skoly v ramci projektd, spolecnych akci nebo vyletd.
Litevské Skolstvi je velmi kvalitni, uCitelské povolani ma v této zemi velkou prestiz.
Jednou z priorit Skolskych reforem se stalo zavedeni vétsi autonomie ve Skolach prostfednictvim snizeni bézné denni
administrativy, zjednoduSeni systému hygienickych norem ve Skolach, posun z kontrol a inspekci k monitoringu a podpore. To
vse napomohlo vétsi rozmanitosti ve vyucovani a vzniku riznych kreativnich iniciativ.

The cooperation of all teachers in a given year is important.

We were lucky, we were able to experience celebrations right at school as part of the

anniversary of independence. Throughout our stay, a great Deputy Director, Mr.

Saulius, took care of us. He introduced us to the school's educational program and

the methods they use in primary education.

Most classes do not follow the strict prescription of lessons during the day, but create

so-called "Integrated lessons" according to the topic, needs and possibilities of the

pupils and the teacher's plan. There is no ringing at school. It all depends on the

teacher's decision.

The quality of education is guided by the principles of the ISSA (International Step by

Step Association), which prioritize seven standards: interaction, family and

community, inclusion, diversity and values of democracy, judgment and planning,

educational practices, learning / stimulating environment, professional development.
Mr. Saulius is also a co-author of textbooks for the entire first grade. The textbooks are designed so that they always contain the
subject matter for a month from all key subjects. Therefore, the cooperation and coordination of all teachers in a given year is
very important. Children can carry one textbook to school, where they have the curriculum for all subjects. In this way, project
teaching can develop very well.

Great emphasis is placed on students' self-esteem. From the second grade onwards, pupils keep their own school diaries, where
they write down their goals and learn to evaluate their work. They look for the causes of failure and, together with the teacher or
parent, determine the path to improvement.

Parents are very involved in the running of the school through projects, joint events or trips.

Lithuanian education is very high quality, the teaching profession has great prestige in this country. One of the priorities of school
reforms has become the introduction of greater autonomy in schools by reducing day-to-day administration, simplifying the
system of hygiene standards in schools, shifting from controls and inspections to monitoring and support. All this has helped to
increase diversity in teaching and the emergence of various creative initiatives

Pavlina Stépankova — Primary teacher, Veronika Ruskova — Secondary teacher



Finland — Ahteen koulu, Nivala

Matematika hrou

Samotnym divodem nasi navstévy Finska bylo pozorovani aplikace
metody Varga-Neményi, jez se uplatiuje pfi tamni vyuce matematiky.
Tato metoda, kterou rozpracovali a publikovali Tamds Varga a Eszter C.
Neményi, uplatiiuje principy pevné zakofenéné ve Finském vzdélavani.
Zatimco dospély clovék vykonava praci, dité vykonava hrani. A pravé do
hry se snazi metoda Varga-Nemenyi nenapadné “propaSovat”
matematické principy, které by jinak zakdm byly nejspiSe pouze
predlozeny abstraktni formou frontalniho vykladu. Prvotnim procesem
ve vyuce matematiky ma totiz Udajné byt konkrétni prozitek ditéte, kde
uvédoméni prameni v pfimé interakci s ucebni pomdckou, kterd ma
zamérné poskytovat pocit, ze si zak ve skutecnosti pouze hraje. Troufam
si tvrdit, ze tato metoda v sobé obsahuje i nékteré prvky Hejného
matematlky (cesky autor movatlvnlch metod pro matematiku) tak jako i Montessori (zaci se uci volnou manipulaci s pomUckami).
S peclivou pripravou na hodinu se potom uciteli mdze podafit diferencovat vyuku na nékolika Urovnich. Samotni Zaci se od “téch
nasich” nelisi, jen jsou o rok starsi. Ano, povinna skolni dochazka totiz ve Finsku zacind v 7 letech. Zjevnym rozdilem je oviem
zpUsob, jakym travi svj volny ¢as béhem prestavek. Vsichni, do jednoho, se totiz hned spéchaji obléci, aby siiv téch 15 minutach
uzili snéhu, Cerstvého vzduchu a pohybu. Jelikoz obédvaji uz v jedenact hodin, svacinami ani neztraceji ¢as. BEhem hodin jsou,
dle mého zdani, poté vice soustfedéni a klidni. A pravé toto umoznuje Finskym ucitelm zadat jim samostatnou praci s védomim,
Ze ji zaci budou svédomité vykonavat. Vyudujici ma potom dostatek prostoru se vénovat konkrétnim zakdm, ktefi latku po
absenci dohanéji, ¢i s ni maji dlouhodobé problémy.

Maths through games

The very reason for our visit to Finland was to observe the
application of the Varga-Neményi method, which is used in
the teaching of mathematics there. This method, developed
and published by Tamas Varga and Eszter C. Neményi,
applies principles firmly rooted in Finnish education. While
the adult does the work, the child performs the play. And it
is into the game that the Varga-Nemenyi method
unobtrusively tries to "smuggle" mathematical principles,
which would otherwise probably only be presented to
students in an abstract form of frontal interpretation. The
primary process in teaching mathematics is supposed to be
a specific experience of the child, where awareness stems in
direct interaction with the teaching aid, which is to
intentionally provide the feeling that the student is actually
only playing. | dare say that this method includes some elements of Hejny mathematics (Czech author of innovative methods for
mathematics) as well as Montessori (pupils learn by free manipulation of aids). With careful preparation for the lesson, the
teacher can then be able to differentiate teaching on several levels. The students themselves are not different from "ours", they
are only a year older. Yes, compulsory schooling in Finland starts at the age of seven. The obvious difference, however, is the way
he spends his free time during breaks. Everyone, in one, immediately rushes to get dressed to enjoy the snow, fresh air and
exercise even in those 15 minutes. Since they have lunch at eleven o'clock, they don't even waste time on snacks. During the
hours they are, in my opinion, then more focused and calmer. And this is what allows Finnish teachers to give them independent
work, knowing that the pupils will do it conscientiously. The teacher then has enough space to devote to specific students who
are catching up after the absence or have long-term problems with it.

Robert Mular — Primary and secondary teacher, Tomas Vach — Secondary teacher



Finland — Hyttikallion koulu, Haapavesi

Inkluze bez zbytecnych bariér

Jsem vdééna za 14 dni stinovani u svétovych $pi¢ek. Ucastnila jsem se vyuky jako
asistent, ktery prakticky pomahal détem s matematikou tim, ze jsme hrali hry s
manipulacnimi pomUckami, a pouzivali podplrny materidl od zalaminovanych
karticek po tablet se specidlnim softwarem. Uditel anglictiny, ktery skutecné
nerozumi jejich matefskému jazyku, se osvéddil jako dobra motivace pro spontanni
konverzaci v anglictiné jak mezi zaky, tak i uciteli. Nejvic zkuSenosti jsem ulovila jako
specialni pedagog. Napfiklad mne pozvali k vodni terapii pro zaky s pohybovymi
: : problémy. Jelikoz Skola zacina v 9, nebyl problém pred vyukou hodinu pracovat s
zaky. StaC|I namjenjeden baldn, vodni stfikacka a bederni podpora pro vozickare. Tot vse! Hrali jsme hry, hazeli balonem, av
naprosté radosti se ¢achtali. Mimo svalové terapie se déti schazeji i kuli psychické relaxaci a socializaci. Tamni ucitelky mi
prozradily, Ze déti mély brzy po zadatku kurzu mnohem lepsi naladu a Iépe se jim dafilo i ve skole. Je tam dostatek pedagogd,
asistentl i specialnich pedagogl. Jsem nadsend z reality, kde pokud Zak nékolikrat napise test se Spatnym hodnocenim, okamzité
a prirozené nastoupi specialni pedagog, ktery zjistuje pfi¢iny a pomaha s ndpravou. U ndas mame sice néco jako intervence, ale
tohle je stokrat efektivnéjsi. Specialni pedagog, ktery se orientuje v problematice vyukovych obtizi a disponuje materidlem, je
dle mého nazoru nepostradatelnym clenem vzdélavaciho tymu v kazdé sSkole, kterd se chce alespon tvafit jako inkluzivni. V
nékterych tfidach maji svého specialniho pedagoga, ktery je jen pro ni, protoze takovyto pracovnik umi pracovat se vsemi zaky —
at uz s témi, co maji nejriznéjsi problémy, tak i s mimoradné nadanymi. U¢itel druhého stupné je odbornik na svij predmét —
napriklad na anglictinu, ale i kdyz si svédomité precte doporuceni, které u nas dava plan podpory, nema prakticky Sanci opravdu
maximalizovat individualni potencial v celé tfidé. Pokud bychom méli odbornika v kazdé tfidé, kde bychom mohli byt.

Inclusion without unnecessary barriers

| am grateful for 14 days of shading at the world's top. | attended classes as an
assistant who practically helped children with math by playing games with
manipulation aids and used supporting material from laminated cards to
tablets with special software. An English teacher who does not really
understand their mother tongue has proven to be a good motivator for
spontaneous conversation in English between both pupils and teachers. |
caught the most experience as a special pedagogue. For example, | was invited
to water therapy for students with mobility problems. Since school starts at g,
it was not a problem to work with students before class. All we needed was one
balloon, a water syringe and lumbar support for wheelchair users. That's all! We
played games, threw a balloon, and chatted in complete joy. In addition to muscle therapy, children also encounter balls of mental
relaxation and socialization. The local teachers told me that the children were in a much better mood soon after the start of the
course and that they did better in school as well. There are plenty of teachers, assistants and special educators. | am excited about
reality, where if a student writes a test with a bad assessment several times, a special pedagogue starts immediately and
naturally, who finds out the causes and helps with the correction. We have something like an intervention, but this is a hundred
times more effective. In my opinion, a special pedagogue who is familiar with the issue of teaching difficulties and has material
is an indispensable member of the educational team in every school that wants to at least look inclusive. In some classes they
have their own special pedagogue, who is only for her, because such a worker can work with all students - both with those who
have various problems and with exceptionally gifted. The second-grade teacheris an expertin his subject - for example in English,
but even if he carefully reads the recommendations given by our support plan, he has practically no chance to really maximize
the individual potential in the whole class. If we had an expert in every class, we could be.

Zuzana Widlova - Primary teacher



Greece — 4th Gymnasium Volos
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Na silnicich bezpecné! - Tématicka vyuka

4th Gymnasium je Skola na predmésti Volos. U brany mé
privitala Hellen, koordinatorka projektu, se kterou jsme jiz
spolupracovali na jiném projektu. Hellen je také ucitelka
anglického jazyka a tak mé na zacatku ¢ekaly hodiny mé
velice blizké. Déti moje pfitomnost docela rusila, protoze
byly moc zvédavé, kdo jsem a co tam délam, a tak vétsina
hodin toho dne probihala jako “horké kieslo pro hosta, kdy
se mé déti ptaly i na véci, které vibec nevim. :) Jejich zvédavost byla velice milia jejich snaha pouzivat angli¢tinu byla u nékterych
déti prekvapeni pro jejich ucitelku.

V soucasné dobé ma skola velké téma a to je bezpecnost na silnicich. V nedavné dobé doslo k nékolika vaznym nehodadm déti
nejen jako chodcd, ale také na kole. Bezpecnost na silnicich se prolinala skoro vsemi predméty. V anglickém jazyce se udili
terminologii, v matematice poditali rdzné statistiky, ve fyzice zase rychlosti a drahy. Na zamépise zjistovali nehodovost v
ostatnich zemich EU a jaké dalSi opatfenityto zemé zavedly. V dalSich pfedmétech se zamérovali na dobry stav kola a prakticky
si zkouseli viditelnost chodcl a cyklistd “'s” a “bez"” reflexnich doplnkd. Samoziejmosti bylo zapojeni do vytvarné vychovy, coz
bylo vidét na chodbach Skoly. BEhem mé navstévy méli nékolik prednasek od mistni dopravni policie a hasi¢ského zachranného
sboru. Starsi ro¢niky také méli prednasku od lékard mistni chirurgie, ktefi jim ukazovali rentgeny, co takovy naraz déla s kostmi.
Zvlasté po této prednasce véfim, ze alespon ten den byly déti velmi opatrné.

| j& jsem si musela pfipravit statistiky pro Ceskou zemi a podrobnéji si projit véechny vyhlasky a preventivni programy. Myslim, Ze
jsem ted odbornik.:)

Tematicka vyuka dava velky smysl. Cilené pdsobeni a pochopeni témat z rdznych stran dava détem moznost vécem opravdu
porozumét v kontextu viech Uhld pohledu. Obycejné varovani, aby se chovali na silnicich bezpecné, by nemélo takovy dopad.

Safe on the roads! Theme-based learning

4th Gymnasium is a school on the outskirts of Volos. | was greeted at the
gate by Hellen, the project coordinator with whom we had already worked
on another project. Hellen is also an English language teacher, so in the
beginning | had very close lessons. The children were quite disturbed by my
presence because they were very curious about who | was and what | was
doing there, so most of the day's day was like a "hot chair for a guest," where
the children asked me about things I didn't know. :) Their curiosity was very
nice and their efforts to use English were a surprise for their teacher for some
children.

Currently, the school has a big topic and that is road safety. Recently, there have been several serious accidents involving children
not only as pedestrians but also by bicycle. Road safety permeated almost every object. They learned terminology in English,
calculated various statistics in mathematics, and speeds and trajectories in physics. They found out about accidents in other EU
countries and what other measures these countries have implemented. In other subjects, they focused on the good condition of
the bike and practically tested the visibility of pedestrians and cyclists "with" and "without" reflective accessories. Involvement in
art education was a matter of course, which was seen in the corridors of the school. During my visit, they gave several lectures
from the local traffic police and the fire brigade. Older students also gave a lecture from local surgery doctors who showed them
X-rays of what such an impact does to the bones. Especially after this lecture, | believe that at least that day the children were
very careful.

| also had to prepare statistics for the Czech Republic and go through all the decrees and prevention programs in more detail. |
think I'm an expert now :)Thematic teaching makes great sense. Targeted action and understanding of topics from different
angles gives children the opportunity to really understand things in the context of all perspectives. A simple warning to behave
safely on the roads would not have such an impact.

Petra Plihalova — deputy teacher



Spain — Colegio Narval, Cartagena

Vyuka s iPady
Skola Colegio Narval je oproti nasi doslova obfi. Zahrnuje $kolku pro déti od
dvou let, zakladni Skolu a stfedni Skolu, kterou studenti opoustéji ve véku 17 az
18 let. V kazdém rocniku jsou az Ctyfi tridy, které jsou velmi pocletné, 28 zakd
neni zadna vyjimka. Tento pocet se tyka dokonce i Skolky. Pfekvapilo mne, ze o
tolik déti zde pecuje pouze jedna pani ucitelka. Vyuka tu probiha prevazné za
vyuziti modernich technologii. Kazdy ucitel ma svij Ipad, kde ma ulozeny
veskeré potfebné informace (od materidld na vyuku, pres rozvrh, znamky,
dochazku zaky atd.). V kazdé tfidé je Apple TV pro sparovanis Ipady. Ve tfidach
1 tedy nenajdete zadny pocitac, ktery by mohli Zaci rozbit, vytahovat z néj kabely
i ho prenastavovat. Ucitel se pouze pfipoji k projektoru a vyuka mize zadit.
Colegio Narval pred nékolika lety odstartovalo ve vybranych tfidach vyuku
pouze prostiednictvim Ipadd. V téchto tfidach ma kazdy zak svij vlastni Ipad,
& ktery pouziva misto ucebnic a v podstaté i misto sesitu. Vidét tyto hodiny pro
mne bylo opravdu zajimavé. Na Zacich bylo patrné, Ze jsou s Ipady dokonale sziti. Jsou zvykli samostatné a efektivné vyhledavat
potrebné informace, cozZ je dovednost, kterou u nasich zakd Casto postradam. Bézné vytvareji prezentace na dané téma, z nichz
ty nejlepsi ucitelé obcas vyuzivaji jako materialy pro vyuku v jiné paralelni tfidé.
Méla jsem moznost pozorovat mnoho hodin s riznymi vyucujicimi. Nékteré hodiny mne opravdu nadchly a byly velmi inspirativni.
Ipady davaji Uzasny prostor pro vyuku hrou. Seznamila jsem se se zajimavymi aplikacemi zejména v biologii, které jsou nesmirné
nazorné a jednoduché na pouzivani. Nemohu se dockat, az je sama vyzkousim ve svych hodinach. Ovsem i pouzivani Ipadd ma,
dle mého nazoru, stinnou stranku. Vidéla jsem hodiny, ve kterych uditel pouze odprezentovaval své materidly a zZaci si
zvyrazinovali ve svych Ipadech text, ktery se maji naucit. Déti se tak i doma udi z tabletd, nikoli z vlastnich zapiskd v sesitu.
Vrcholem podivnosti pro mne byla hodina vytvarné vychovy, kterd se taktéz odehravala na Ipadech, tedy bez pastelek,
temperovych barev, stétcd nebo papiru.

Teaching with iPads

Colegio Narval's school is literally giant compared to ours. It includes a
kindergarten for children from the age of two, a primary school and a
secondary school that students leave between the ages of 17 and 18. There
are up to four classes in each year, which are very numerous, 28 pupils are
no exception. This number even applies to kindergartens. | was surprised
that only one teacher takes care of so many children here. Teaching here
takes place mainly using modern technologies. Each teacher has their own
Ipad, where they have all the necessary information (from teaching
materials, through the schedule, grades, student attendance, etc.). There
isan Apple TV in each class for pairing with iPads. So, you won't find a computer in the classroom that students can break, unplug
cables, or reconfigure. The teacher just connects to the projector and the lesson can begin. A few years ago, Colegio Narval
started teaching in selected classes only through iPads. In these classes, each student has their own Ipad, which uses textbooks
instead and, in essence, a notebook. Seeing these hours was really interesting for me. It was clear to the students that they were
perfectly acquainted with the Ipads. They are used to independently and effectively searching for the necessary information,
which is a skill that | often lack from our students. They usually create presentations on a given topic, of which the best teachers
sometimes use them as teaching materials in another parallel class.

| had the opportunity to observe for many hours with different teachers. Some hours really excited me and were very inspiring.
The ipads give an amazing space for learning through play. | got acquainted with interesting applications, especially in biology,
which are extremely illustrative and easy to use. | can't wait to try them myself in my class. However, the use of iPads also has, in
my opinion, a dark side. | saw lessons in which the teacher only presented his materials and the students highlighted the text to
be learned in their iPads. In this way, children also learn from tablets at home, not from their own notes in a notebook. The
culmination of the strangeness for me was an art lesson, which also took place on the Ipads, ie without crayons, tempera paints,
brushes or paper.

Zuzana Ledvinova — Secondary teacher
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Hry v anglictiné

Skoly na Kypru maji obecné dlouholetou zku$enost s vyukou angli¢tiny, proto muj

vybér padnul na tuto zemi.

Povinna Uroven vzdélani zacina od s5-ti let a 8 mésicU a sestava ze 6-leté zakladni

Skoly a 3-leté niz3i stredni skoly (Gymnazium). Skolni rok za¢ina prvni pondéli v zafi

a kondi predposledni patek v Cervnu. Je rozdélen do tfi tfimési¢nich obdobi —

trimestry — prvni kondi pfed Vanoci,druhy zacina po 6. lednu a kondi tyden pred

. | Velikonoci.

Co mé na Kypru prekvapilo?

Kazda skola, kterou jsem méla moznost navstivit, ma kolem 150 7Zakd ( skoro stejné

jako nase Skola). Do prvnispada 1.- 3. tfida, a druha zahrnuje 4.- az 6. ro¢nik (kazdy

m roCnik obsahuje 2 tfidy). Obé dvé Skoly se nachazeji ve stejné budové, jen na
,'k riznych poschodi, a kazda ma svého reditele.V3ichni Zaci, stejné jako na jinych

: Skolach po celému Kypru, nosi uniformy.

Kypersky vyucovaci blok trva 8o minut. Po prvnich 40 minutach se zaci urychlené stéhuji do jiné tfidy, protoze hned zacina dalsi

hodina. AZ po 8o minutach maji prestavku 10 minut. Na rozdil od nasi Skoly, do tfidy nechodi ucitel, ale zaci chodi do tfidy ucitele.

Maximalni pocet hodin je 7 (3, 5 vyucovaci bloky), a vétsinou skola skondi ve 13:15.

Vsechny tfidy maji jenom 2 krat tydné anglictinu a déti se nepdli (proto jsem byla hrda na nasi Skolu a vdécna za moznosti, které

maji nase zaci).

Games in English

Schools in Cyprus generally have many years of experience teaching English, so :

my choice was this country. \
The compulsory level of education starts at the age of 5 and 8 months and

consists of a 6-year primary school and a 3-year lower secondary school "t*‘“‘;--_

(Grammar School). The school year begins on the first Monday in September and —.'?..:

ends on the penultimate Friday in June. It is divided into three three-month " | (
periods - trimesters - the first ends before Christmas, the second begins after P Q ( “\
January 6 and ends the week before Easter. ‘ . \ff B ‘—
What surprised me in Cyprus? ﬁcf

Each school | had the opportunity to visit has about 150 pupils (almost the same & ), =

as our school). The first includes the 1st-3rd grade, and the second includes the
4th-6th grade (each grade contains 2 classes). The two schools are located in the
same building, just on different floors, and each has its own principal.

All pupils, as in other schools throughout Cyprus, wear uniforms.

The Cypriot teaching block lasts 80 minutes. After the first 40 minutes, the
students quickly move to another class, because the next lesson starts
immediately. After only 8o minutes, they have a 10-minute break. Unlike our
school, the teacher does not go to class, but the students go to the teacher's class.
The maximum number of hours is 7 (3, 5 teaching blocks), and usually the school ends at 13:15.

All classes have English only twice a week and the children are not halved (that's why | was proud of our school and grateful for
the opportunities that our students have).

Natallia Novakova — Primary teacher
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CLIL na 1. stupni

V malém mésté Tégles blizko u Debrecénu jsem na tamni Skole pozorovala, jak pracuji
s metodou CLIL na 1. i 2. stupni zakladni $koly. Skola je rozdélena do dvou budou, kazdy
stuperi zvlast, aviak 5 minut chze od sebe. Cast u¢iteld pfechazi mezi budovami, vétsina
uciteld bydli mimo mésto Tégles.

Zaci jsou rozdéleni do tfid béZnych a potom takzvané bilingvnich. V téchto tfidach se
vyuka vice zaméfuje na rozvoj anglictiny, maji navySenou dotaci anglické konverzace a
metodou CLIL se uci vdalSich predmétech pouzivat slovni zasobu a gramatiku
v angli¢tiné. Ucebnice jsou bud pfimo v anglictiné, nebo jsou v nich anglicky zpracovana
témata, Ukoly a pisni¢ky. Skola disponuje nékolika aprobovanymi angli¢tina¥i, ktefi
zajistuji kvalitu vyuky a také tridni ucitelé vyucujici jinych predmétd se dale vzdélavaji
v angli¢ting, aby mohli vést vyuku &astené v angli¢tiné. Skola se zapojuje do Erasmus
projektd, ETwinningu i narodnich projektd. Jejich IT vybaveni je dobré, pracuji s tablety ve
skupinach, pouzivaji promitaci tabuli, aplikace na hry a opakovani slovni zasoby.

Zaci jsou na dal3i jazyk zvykli, méné uZ na cizince, protoZe na 1. stupni déti nevyjizdi za
hranice a zatim se zfejmé s tolika cizinci nesetkali. Vyjimku tvofi rodila mluvéi na Skole,
kterad vyucuje anglickou konverzaci napfi¢ obéma stupni. BEhem mého pobytu ji pfijela
navstivit netef s manzelem. Oba jsou uclitele v USA, ve specialni Skole, ktera vyucuje
anglictinu cizince, ktefi hovofi prevazné jinym jazykem, nez je anglictina. Setkani a vzajemné sdileni zkusenosti rodilych mluvdi
s vyukou anglic¢tiny mne obohatilo, ziskala jsem typy jak pracovat s logopedii a specialné-pedagogickymi metodami pfi vyuce
ciziho jazyka.

CLIL in Primary classes

In the small town of Tégles near Debrecen, | observed at a school there working with the
CLIL method at the 1st and 2nd grade of primary school. The school is divided into two
will, each grade separately, but 5 minutes walk from each other. Some teachers move
between buildings, most teachers live outside the city of Tégles.

Pupils are divided into regular and then so-called bilingual classes. In these classes,
teaching focuses more on the development of English, they have an increased subsidy
for English conversation, and the CLIL method teaches them to use vocabulary and
grammar in English in other subjects. The textbooks are either directly in English or
contain English topics, assignments and songs. The school has several certified English
speakers who ensure the quality of teaching, and also class teachers teaching other
subjects are further educated in English so that they can teach partially in English. The
school is involved in Erasmus projects, eTwinning and national projects. Their IT
equipment is good, they work with tablets in groups, they use a projection board,
applications for games and vocabulary repetition.

Pupils are used to another language, less so to foreigners, because in the first grade the
children do not go abroad and so far, they have probably not met so many foreigners.
An exception is a native speaker at a school that teaches English conversation across
both levels. During my stay, her niece and her husband came to visit her. Both are
teachers in the United States, in a special school that teaches English to foreigners who speak mostly a language other than
English. The meeting and mutual sharing of the experience of native speakers with the teaching of English enriched me, | got
types of how to work with speech therapy and special pedagogical methods in teaching a foreign language.

Zuzana Wildova — Primary teacher



